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0. Introduction

This working group was intended to review the state-of-the-art existing information about
accreditation, mainly developed for use in conventional (higher) education, to evaluate its
applicability within the environment of a European virtual university as the networked
collaboration between existing institutions. Therefore, the working group collected a number
of starting documents (see Annex 1).

As the outcome of this review, the working group formulated a few postulates that were
discussed and examined during consecutive meetings. These postulates were inspired by the
fact that cEVU should respect the traditional autonomy of participating institutions, as well as
position itself within the ongoing Bologna implementation process. They were the following:

1. The concept of a cEVU that is used, is that of a consortium of which the partners
subscribe a joint agreement or memorandum of understanding. A completely open
network of universities would indeed create to many pressures on (amongst others) the
accreditation issue. Having a joint agreement or understanding enables the existence
of mutual trust, in which accreditation is easier to handle.

2. In the context of cEVU, we should primarily look at the accreditation of courses or
modules, instead of the accreditation of degree programmes. The accreditation of
institutions should not be considered in this context either. The latter two are typically
activities of (mostly national) accreditation bodies that are already in place or will be
created in the framework of the Bologna implementation.

3. Itis also assumed that degrees are to be granted by an existing university A (where a
student S is registered) following a given set of (most of the time national, but
sometimes restricted to institutional) rules, which should become “euro - compatible”
in the near future.

Building upon these hypotheses, some accreditation scenarios could be identified.

- The standard accreditation scenario would be the validation (i.e. recognition) by university
A of one or more modules followed by student S in a cEVU type organisation, as integral
part of student S’s degree programme in university A. A bilateral agreement between the
university A and cEVU could provide for the legal substrate of the validation. cEVU
would then be responsible for the assessment of results, even if it relies on an existing
university X to do the teaching and the assessments. In other words, cEVU is considered
in this standard accreditation scenario as the “provider” and certainly the quality assuring
body of the modules, although it outsources the work for the delivery to university X.

In another (but more complex) scenario, the cEVU is considered as the collaboration
environment that facilitates direct bilateral agreements between the “accepting” university
A and the “delivering” university X.

Other scenarios are either a combination of the standard and more complex scenario or an
agreement that does not need the interference (and consequently the existence for
accreditation purposes) of a cEVU.
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All things well considered, it is safe to conclude that the subject of this working group is more
about “validation” or “recognition” than “accreditation” per se; especially when using the
definition of accreditation as published by CRE':

“Accreditation is a formal, published statement regarding the quality of an institution
or a programme, following a cyclical evaluation based on agreed standards...”

Restricting the focus of the working group to recognition and validation of modules- implies
that the group had to consider the following recognition mechanisms and systems that have
been promoted by the European Commission: the ECTS system and it’s Diploma
Supplement, the proposals made by the “Tuning” project, and the validation of professional
experience (including non formal learning).

ECTS is primarily a credit transfer system. It uses a quantitative approach to support the
recognition of a study effort outside the initial study environment: the definition of the credit
as a measure to define the student’s yearly workload and the weight of each study effort in
terms of such credits.

Although ECTS provides in its description also some additional data for each study element,
it is the Diploma Supplement that really complements this quantitative “description” with a
more extensive content description of the study element.

The “Tuning” project, initiated in the spring of 2001, had the objective to go further than the
mutual recognition of credits, and developed bases for a move towards a compatible
qualification framework?. One of the bases for such framework is the definition of subject-
related and general (or generic) competences.

The Copenhagen declaration’® is a recent step in the support that is being given by the
European Commission and the Council of the European Union for recognition of
competences throughout the Union. It clearly recommends, amongst others “Developing a set
of common principles regarding validation of non-formal and informal learning with the aim
of ensuring greater comp atibility between approaches in different countries and at different
levels”. One of the more advanced countries with respect to this development is France,
where following a law from April 2002 (““Validation des Acquis de I’Expérience” or VAE),
all French education institutions are entering in the process of validating professional (as well
as personal) experiences for recognition of all or part of a degree or “qualification”
requirement.

1.Definition of accreditation and scenarios

During the discussions that were held within the working group, the two theoretical postulates
proved to be hard to maintain as such; they had to be refined due to a number of concrete
examples of existing cases contradicting their assumptions.

' “TOWARDS ACCREDITATION SCHEMES FOR HIGHER EDUCATION IN EUROPE?” CRE Project for
the SOCRATES programme. Final Project report February 2001.

2 “Tuning Educational structures in Europe”, Presentation of the closing conference of the “Tuning Project”,
Brussels, 31 May 2002.

3 http://presse.uvm.dk/nyt/pm/copenhagen.htm?menuid=0515
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1.1 First postulate: the theoretical restriction to accreditation of courses and modules.

The restriction to courses and modules might be obvious for the Bachelor and Master level, it
is less applicable to European PhDs. At this level, the recognition of full programmes can be
realised relatively easily, given the very limited number of students and the fact that
publications and research activities can be taken into account.

To illustrate this point, the example has been studied of the European PhD on Social
Representations and Communication, which is a 3-year doctoral programme, co-ordinated by
the University of Rome “La Sapienza”. It includes a dissertation and involves a network of 13
EU universities that provide advanced research training in the area of social representations
and communication. Student support and evaluation is a collaborative effort of all universities
involved, with participation of the (central) Programme Director. The European PhD is based
on bilateral agreements between each university and the PhD consortium. The European
diploma mentions the composition of the international jury, the mobility “stages” completed
by the doctoral candidate in two European countries other than his/her country of residence
and the academic credits earned via the training received from the European network of
doctoral training. It can be issued as a separate diploma, without a degree in one of the
universities of the consortium, but will be mostly awarded in conjunction with a PhD degree
of the “home” university (see Annex 2 for details).

The extension of such a model to a Master and certainly a Bachelor level is probably not
realistic. The number of involved students would for instance not permit the physical mobility
to more than one country for a major part of the programme, that is an intrinsic part of PhD
example. The collaborative student support and evaluation would also increase the workload
of the instructors to unacceptable levels.

Conclusion:

Taking into account the actual situation, where universities are still very much interested in
keeping their autonomy (although the Bologna declarations might change this situation
drastically), we should envisage the creation of a cEVU in various stages. Whereas at this
moment and in short term the focus can only be on courses and modules, the exchange of
programmes could be possible in the long term. There is also a clear difference between the
upper levels (PhD, continuing education) at one side and the Bachelor and Master level at the
other. For these upper levels some programme types can already be proposed. At the bottom
level, this is not possible yet and it might remain difficult in the (near) future.

A second consideration that should be discussed is the evolution that is brought about by the
Bologna declaration, signed by 29 European countries. This declaration expresses a
commitment freely taken by each signatory country to reform its own higher education system
or systems in order to create overall convergence at European level. One of the main goals of
the Bologna declaration is the adoption of a common framework of comparable degrees. In
other words, this declaration will stimulate and simplify the process of harmonisation.

This is however not a reform imposed upon national governments or higher education
institutions, the European Commission has to respect the subsidiarity principle and can only
stimulate instead of impose these kind of processes.

Workpackage 1, Working Group 4: Accreditation
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1.2 Second postulate: a given degree, granted by institution A to student S, becomes
Euro-compatible.

It seems unlikely that a cEVU could deliver by itself Europe wide accepted degrees.
Therefore it was assumed that degrees would have to be granted by an existing university A
(where a student S is registered) following in most cases a given set of national rules, which
should become “euro - compatible” in the near future. If this postulate is accepted, the
question remains whether it would cover all possible cases or whether different scenarios
should be considered.

The following scenarios were discussed:

Scenario 1: EVU
A 1 < Student < module
recognises frorneI}& produced by
XYZ

cEVU responsible for
assessment (perfomed
by e.g. X)

Scenario 2:

Recognition v
by cEVU

» Consortium agreement

Scenario 3:

A combination of 1 & 2

Scenario 4:

Virtual Erasmus scenario (no need of a cEVU):
Ae—r X

The working group was convinced that a cEVU, which would interfere with the structures of
universities would have difficulties in generating agreement. Instead a cEVU should try to to
offer services and find the most practical way to render these services to universities, to make

Workpackage 1, Working Group 4: Accreditation
report




Grant Agreement number: 2001 - 3453 /001 - 001 EDU-ELEARN 7

scenarios 1, 2, 3 acceptable. Scenario 4 refers to a virtual Erasmus scheme in which bilateral
agreements are directly made between two universities.

If the decision is taken to create a cEVU, a consortium agreement might be the only realistic
possibility (see also the first postulate above, and note that such agreement is now required for
most of the actions within the 6™ framework). A solution has to be found for implications of
copyrights (when you move courses from one university to another, see also the outcomes of
the cEVU working group on intellectual property rights and copyrights), problems of
licensing (if a university does not consider a virtual student as one of its own), language
problems (see outcomes of the cEVU working group on language management), accessibility,
etc.

Theoretically, one could also think of a possible merger between universities into one new
entity, a construct that would avoid most of these problems. In practice, this solution seems to
be rather unrealistic at this moment* and is certainly not widely accepted.

Some remaining questions with respect to the modalities of a consortium agreement have
been considered by the working group, however without taking a position:

AUTOMATIC recognition of ECTS credits— as WORKLOAD - not towards
contents

Should universities express a mutual recognition for all courses and modules at once or
could universities restrict their recognition to specific courses and modules? Would it be
in other words possible that a given university A decides to accept only a subset of the
credits of university B (which can eventually even create an asymmetrical situation). Such
situation would enable a virtual Erasmus activity within the actual Erasmus agreements
between universities and even provide an opening for a consortium in which “strong
universities” share and exchange courses with “weaker” universities. The question
remains however whether such consortium would be acceptable for the stronger ones?

AUTOMATIC recognition of grades

Can the recognition of grades be something automatic? Is a new agreement (or extension
of the original one) needed each time a university offers a new module or course to the
pool or can automatic recognition be accepted? Such question is also related to procedures
that enable expansion of the consortium with new universities (what is the preference, an
open or closed consortium?)

AUTOMATIC acceptance of contents

What would be the procedures for a new university wishing to join the consortium
agreement? Would this new university be obliged upon entering the consortium to take
over activities that others have done? Would it be necessary to negotiate a bilateral
agreement with all partners?

* In several European countries a kind of merger is happening however between higher education institutions (in
Belgium even involving universities) to set up “clusters”, "murgers” or ”associations”.
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2. Approaches with respect to recognition

2.1 ECTS and the diploma supplement: transparency and recognition for academic
purposes

2.1.1 Definition of ECTS (European Credit Transfer System

“ECTS 1is a system for increasing the transparency of educational systems and facilitating the
mobility of students across Europe through credit transfer. It is based on the general
assumption that the global workload of an academic year of study is equal to 60 credits. The
60 credits are then allocated to course units to describe the proportion of the student workload
required to achieve the related LEARNING OUTCOMES. Credit transfer is guaranteed by
explicit agreements among the home institution, the host institution and the mobile student.”

2.1.2 Definition of the Diploma Supplement

Credits provide little information on their own. They become more practical and useful when
they are linked to ‘levels’ of study that provide this further information on the relative
complexity and depth of learning, in other words when they are linked to both ‘learning
outcomes’ and levels. The Diploma Supplement was created to provide this information:

“The Diploma Supplement is an annex to the original qualification designed to provide a
description of the nature, level, context, content and status of the studies that were pursued
and successfully completed by the holder of the qualification. It is based on the model
developed by the European Commission, Council of Europe and UNESCO/CEPES. It
improves the international transparency and the academic/ professional recognition of
qualifications.”

ECTS is a crucial element in measuring and comparing studies. The Diploma Supplement is
meant for final or intermediate qualifications of a degree. Together with the diploma itself the
supplement should provide sufficient information to the reader to make a judgement for both
academic and professional purposes. The supplement therefore eases transparency and
facilitates recognition. For a practical example in Finland, see Annex 3.

2.1.3 The European Credit Accumulation and Transfer System

The purpose of ECTS (and Diploma Supplement) serves the creation of one European Higher
Education Area, in which credits can be used throughout Europe. This implies the necessity to
have a credit accumulation system on top of the credit transfer system that both have to be
accepted Europe-wide. Whereas the transfer system is limited to recognition of credits as
parts of education (specific subjects and activities) by others than the awarding institution, an
accumulation system enables recognition of the totality of collected credits, up to full
educational programmes. It has the potential to be used for all students (regardless whether
they are full time, part time or lifelong learners) and in a pan-European context. Such
accumulation system, acting in one European Higher Education Area, implies however the
necessity that credits are not only defined in terms of workload but also in contents (hence the
importance of a diploma supplement), and that their relative value (the conditions under

> Definition from the Glossary of the TUNING project (www.relint.deusto.es/TuningProject/)
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which a credit is granted may differ from university to university and eventually from country
to country) be exchanged for an absolute one.

2.1.4 Equivalence and recognition’

When comparing academic qualifications from different countries, one might make a
distinction between equivalence and recognition. Equivalence is usually understood to refer to
a detailed comparison of the individual course elements which constitute a study programme.
Recognition is a more global approach to evaluation, mainly concerned with the whole of a
student's education. Usually this is a degree or diploma, but it could also be a period of study
which a student has completed (e.g. Erasmus mobility). More than equivalence, recognition
looks into the function and overall level of academic study for purposes of admission to
further study or work. In these cases, degrees or study periods may be recognised even when
the degree programmes are not equivalent. An example of academic recognition would be if a
graduate is granted a degree in another country on the basis of his/her studies in his/her home
country, or if a student is admitted to further studies in another country without having to sit
remedial or additional examinations.

Three main levels of recognition can be considered, as well as the instruments attached to
them:
recognition of qualifications, including prior learning and professional experience,
allowing entry or re-entry into higher education;
recognition of short study periods in relation with student mobility. The instrument
attached to it is ECTS;
recognition of full degrees. The instrument attached to it is the Diploma Supplement

2.1.5 Recognition and the Bologna process

The Bologna process is supporting very strongly efforts to get more transparency in degrees
and better recognition of studies, Europe wide. Further actions are going on with the six
objectives of the Bologna process:

Adoption of a system of easily readable and comparable degrees

Adoption of a system essentially based on two main cycles

Establishment of a system of credits

Promotion of mobility

Promotion of European cooperation in quality assurance

Promotion of the European dimensions in higher education

Many of these processes started in Finland and in Europe before the Bologna Declaration,
which put together many ‘good ideas’ and gave them a comprehensive umbrella. The
Declaration put into the same agenda questions, which were already familiar to many of us
working with international education. The results so far seem to be highly positive, although
the Declaration itself was rather a statement than a systematic working programme and has
produced a lot of explanations and follow-up activities. Regarding higher education one thing
is sure: cooperation and mutual understanding has increased and is increasing all the time.

% see NARIC (http://www.naric.org.uk/naricnetwork.asp)
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2.2 TUNING

Credits play a major role in the comparability and compatibility of studies and study
programmes, and consequently to implement the Bologna Declaration. With its large
acceptance and penetration throughout Europe’s higher education, ECTS is probably the only
European credit system and it should be further developed as both a transfer and an
accumulation system. But credits as such are not a sufficient indication for the (level of)
learning achievements. Besides credits, learning outcomes or competences are the other
crucial elements. It has been the merit of the Tuning project to put competences in evidence
and to demonstrate that by defining the right learning outcomes, standards can be set with
regard to the required level of discipline-related skills and general academic or transferable
skills.

As this competence approach is a more unfamiliar one to many people, a summary of the
findings of the Tuning project (entirely taken from documents available at the Tuning
Website) is provided for information here.

2.2.1. Aims of the Tuning project

"Tune" educational structures in Europe, and thereby aid the development of the European
Higher Education Area.

Open up a debate on the nature and importance of subject-specific and general
competences, involving all stakeholders, including academics, graduates and employers;
Identify and exchange information on common subject-based reference points, curricula
content, learning outcomes and methods of teaching, learning and assessment;

Improve European co-operation and collaboration in the development of the quality,
effectiveness and transparency of European higher education by examining ECTS credits
and other suitable devices to enhance progress.

2.2.2 Focus on learning outcomes / competences

Credits as such are not a sufficient indication for the (level of) learning achievements. The
only reliable way to compare pieces of learning and study programmes offered by (higher)
education institutions is to look at learning outcomes / competences. These learning outcomes
have to be defined in a transparent and clear way in order to allow comparison.

Learning outcomes can be defined as statements of what a learner is expected to know,
understand and/or be able to demonstrate after completion of a learning programme. The
actual time a student needs to spend in order to achieve the learning outcomes depends on
many factors and will differ from student to student, in other words different pathways can
lead to comparable learning outcomes.

In practice two types of learning outcomes can be distinguished:

The subject specific competences (theoretical, practical and/or experimental knowledge and
subject related skills). These learning outcomes are discipline/programme related and can
only be defined by the teaching staff. Only specialists of the same field will be able to
formulate useful learning outcomes, although it is useful to consult other stakeholders in
society.

Workpackage 1, Working Group 4: Accreditation
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It is the level of subject-related competences where Tuning makes perhaps its greatest
contribution, since that subject-related competences are crucial for identification of degrees,
for comparability and for the definition of first and second degree cycles.

Generic competences (transferable skills): shared attributes which could be general to any
degree, and which are considered important by particular social groups. There are certain
attributes like the capacity to learn, the capacity for analysis and synthesis, etc, which are
common to all or most of the degrees. Thirty7 generic competences were selected from three
categories: instrumental, interpersonal and systemic.

The Tuning project has identified points of reference for generic and subject-specific
competences of first and second cycle graduates in 7 subject areas: Business Administration,
Education Sciences, Geology, History, Mathematics, Physics and Chemistry. University staff,
students and employers have been consulted on the competences they expect from graduates.

2.3 Validation of professional experiences — the French example

ECTS (and its extensions in the Diploma Supplement and Credit accumulation) as well as the
Tuning approach are concerned with formal education and training. However, people learn
also through informal education learning paths (outside “school”) and accidental learning
(reading, surfing on the web, watching documentaries on television, etc.). Professional
experience should be situated in this non-formal learning trajectory. What is learnt in this
trajectory is often as relevant for the individual as the learning outcomes of formal training.

2.3.1 Principles of the VAE (“Validation des Acquis de I’Experience” or validation of
“knowledge” acquired through experience

The new law

On the 17 of January 2002, a new law for “Social Modernization” has been voted by the
French Parliament : it allows all citizens to apply for the validation of their “experience”,
personal or professional, towards the granting of a french “degree”. Subsequent decrees
provide additional guidelines for the application of this new law in higher education. As a
matter of interest for cEVU, a specific decree from April 16, 2002 also allows for the
validation of “studies” in France or abroad.

7 These 30 competences were divided into 3 categories:

Instrumental competences [capacity for analysis and synthesis, capacity for organisation and planning, basic
general knowledge, grounding in basic knowledge of the profession, oral and written communication in your
native language, knowledge of a second language, elementary computing skills, information management skills
(ability to retrieve and analyse information from different sources), problem solving , decision-making |
Interpersonal competences [critical and self-critical abilities, teamwork, interpersonal skills, ability to work in
an interdisciplinary team, ability to communicate with experts in other fields, appreciation of diversity and
multiculturality, ability to work in an international context, ethical commitment]

Systemic competences [capacity for applying knowledge in practice, research skills, capacity to learn, capacity
to adapt to new situations, capacity for generating new ideas (creativity), leadership, understanding of cultures
and customs of other countries, ability to work autonomously, project design and management, initiative and
entrepreneurial spirit, concern for quality, will to succeed]

Workpackage 1, Working Group 4: Accreditation
report



Grant Agreement number: 2001 - 3453 /001 - 001 EDU-ELEARN 12

In this framework, “degrees” include all national diplomas as well as professional
certifications, which will be included in a national data base (“Répertoire National des
Certifications Professionnelles”). The minimum duration of experience has been set at three
years in order to apply for a specific degree in a qualified institution. After validation of the
acquired experience by a special jury, a “degree” can be immediately granted or, more likely,
after some additional requirements are met, such as the validation of specific courses.

The consequences for Higher Education

All universities and degree granting institutions have to set up the proper organisation in order
to process the incoming applications®. The main difficulties seem to reside in a profound
change in the degree granting process and criteria, which are traditionnaly based on the
acquisition of “knowledge” validated by formal examinations. The introduction of the concept
of professional “competence” and “know-how” in the degree-granting criteria requires that
from now on, all curricula be explicitely described in these terms. This description would
usefully complement the ECTS presentation of each course. It also requires that all university
teachers be introduced to this new “posture”, in close relation to the various professional and
employment contexts.

2.3.2 Concluding remarks

French law on “Validation des Acquis de I’Expérience” or VAE, provides a scheme for
validating such professional (as well as personal) experiences for recognition of all or part of
a degree or “qualification” requirement. The basis of such a practice consists in the definition
of a “competence referential” for each degree or qualification. Then it is assumed that one can
compare the actual experience of an individual with that referential and make
recommendations on the way to fill the differential gap (following specific courses, having a
complementary experience, etc.). It is really something like a new framework for education
(at all levels), and a challenge for all universities and higher education institutions. Here, the
concept of “competence” is broad and includes “knowledge”, “know how”, “attitudes”, etc.
The definition of a referential can be approached and described from the actual work and/or
activities performed by professionals, holding the same degree or diploma.

All necessary tools and referentials are far from being available at present, but the principle of
this “recognition” could be of interest to cEVU, even though cEVU is not aimed at granting
degrees. The clear indication to cEVU is that all modules and teaching should be described
through standards compatible with this approach. In other words, were the Tuning approach
wants to define generic and subject-related competences that should be mastered at the end of
(elements of) formal education, it is important that these competences (largely still to be
identified) are in line with the “competence referentials” as desired outcome of experience
(including non formal training and education) and vice versa.

¥ From a practical implementation viewpoint, a whole new organisation and new degree-granting jurys have to
be set up. Formal application formats re-presenting all “proofs” of acquired competence have to be designed, and
an accompanying process for each candidate has to be operationaly implemented . Consequently, all persons
involved in these processes within the universities have to acquire new skills and will require proper training.

It is thought that the full implementation process will take several years, the number of candidates, the actual
consequences in higher education, the economic and social impact of this system still remain to be known.
However, some new form of competition between institutions can be anticipated.
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3. Recognition and cEVU

Competences should be the normative framework to define curricula and their content
(subjects, learning activities, attitudes, etc.); ECTS (and its extensions in the Diploma
Supplement and Credit accumulation) should act as the framework for recognition

In relation to recognition, two main activities of a cEVU environment are important’:
1. the exchange and sharing of modules and courses, and
2. the joint development of courses and modules by the staff.

3.1 Recognition and the exchange and sharing of courses and modules

There are basically three scenarios related to the first activity:
A student plans a physical Erasmus stay and needs to take (some) preparatory course(s)
before arriving. If these courses are available on the web, then a solution is possible
through “virtual Erasmus” activities. Similarly, the student may want to take a course that
lasts for a longer period than the stay at the university (e.g. multiple part courses), or that
can be considered as a follow-up course. Again, a virtual Erasmus format may provide the
solution;
A student staying abroad needs to take a course at his home university;
A student wishing to take a (e.g. elective or specialisation) course that is not available in
his own university, but could be taken in a cEVU partner university; or preferring to take a
typical European subject (e.g. European law, European literature) in ano ther cEVU
partner university for its different content approach.

From the recognition point of view, several possible situations can consequently be

considered:

1. A virtual Erasmus situation (no physical presence at the “guest” or “foreign” institution)
where a course is delivered to a student as if he had been at the institution, including
student support and assessments.

2. A situation where the course material (eventually virtual lecture) is taken from a partner
university, with local support and local evaluation.

3. A situation of joint delivery of courses in team teaching modes, which can be considered
as a mix of the previous two situations: sometimes students will have support and
assessment for the “foreign™ parts at the “foreign” university, following situation 1,
sometimes all support and assessment is local, while “foreign” materials and lectures for
some parts of the course are taken from the “foreign” university, following situation 2.

Situation 2 is controled by the local university. Depending on the university culture and
regulations, it will be the local teacher who takes responsibility for the acceptance of the
course materials (and lectures), or one or more bodies of the receiving university. Recognition
is in other words restricted to evaluation of the validity of the delivered course materials for
the content and level that should be provided in the course according to the objectives that
were set forward by the receiving university for the subject of the course. From what was said

? Another very important element that should not be overlooked is “operating” these courses, including
assessments. However, recognition in the framework of such operation is a matter linked to quality assurance
and the accreditation of the institution (or of part of its education). Attention should be paid when considering
the ”operating” of courses to the fact that a teacher in a conventional university only provides tutoring in
connection with the lectures for the subject, which means that support on specific topics will not be provided
during the whole year. Solutions for this problem could be found through the cEVU model.

Workpackage 1, Working Group 4: Accreditation
report
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above, an evaluation on the basis of ECTS description may be insufficient, as it is primarily
restricted to a more general content description and an anticipated workload. Workload is in
practice related to a mix of activities (including student learning support) and the nature of the
course materials (size, level, prerequisites); evaluation of fitness for purpose of the course
materials will consequently be rather difficult, unless there is sufficient familiarity of the
teacher in the receiving university with detailed course characteristics. The Tuning approach
of course description in terms of competences is probably more appropriate to evaluate
convergence of the delivered course materials (objectives, content and methodology) with the
local educational objectives, at least in an initial stage. The fact that student support and
evaluation is local will automatically imply that the mentioned familiarity has to be acquired
by the teacher/tutor.

Situation 1 will probably have a more frequent use: students are allowed to take (a )course(s)
in a partner university as elective course(s), as part of a programme (e.g. specialisation) or in
preparation or follow up of physical mobility. Students will have to find these courses in the
course directory of the partner university or in joint directory of courses that are accepted for
exchange and sharing in the consortium of collaborating universities. Whether recognition
takes place as the result of a procedure that is connected to the uptake of the course in the
joint directory (and awarded automatically for the applying student afterwards), or as the
result of a procedure that is comparable to the one in use for the Erasmus scheme (acceptance
— eventually conditioned — of the “receiving” unive